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Many studies had been conducted in a large-scale on the investigation on the students’ problems and 
difficulties in listening comprehension. Most of the studies showed that the difficulties come from the 
internal factor that is the students’ linguistics ability. The teacher also had tried to implement some 
solutions regarding to those listening problems, but the students perhaps still found hindrance in getting 
a good achievement in listening. This study aimed at recognizing the students’ perception on the 
importance of listening ability and finding out the other factors that could hinder students in dealing 
with their listening activity. The instruments were questionnaire on students’ difficulties and semi-
structured interview. Twenty-three of second-semester students majoring English education were 
involved as research participant. The rationale of the purposive sampling technique was that students 
involved were considered as voluntary research participants. For the research instrument, the researcher 
adapted the Questionnaire of belief on English language listening comprehension problem (Q-BELLP). 
In this respect, the five major categories of the factors affecting students listening comprehension were 
identified to know the students’ listening experience, including listening process, input, listening, task, 
affect, and context. The questionnaire was spread to all of the research participant. Three major 
challenges were found. The students found noises become the biggest factor that could impede the 
listening activity. Not only the noises, the students’ biases as receiver in listening the information could 
impede them from comprehending the listening content, as they think that they just need to know the 
conclusion rather than paying attention to the whole listening content. The result of the interview turned 
out to be the solution that could be considered by the teacher in overcoming students with the difficulty 
in English listening activity.   
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1 Introduction 
Listening is considered as one of the English language skills that should be mastered particularly by 
EFL students. In its process, it is involved three elements, those are hearing, attending, and 
understanding (Arjulayana, 2018). Listening is the first skill to master in order to be proficient in a 
language (Kurniasih, 2016). It is assumed that nobody can really speak until they have listened to what 
is being said. However, listening perceived as the most difficult skill to teach and learn. Listening skill 
usually requiring a considerably long period of time to acquire, normally involving the student 
experiencing a variety of emotions ranging from depression and frustration through to exhilaration and 
pride (Walker, 2014). Teacher often found the students are difficult to deal with listening activity in 
class. There was always hindrance in its implementation.  
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Listening is the basis skill that student should have to involve in language learning and for effective 
daily communication. However, in its practice, the students still encounter problems and hindrances in 
understanding the listening materials (Zulfikar, Aulia, & Akmal, 2020). EFL students found difficulties 
when dealing with English listening activities and tasks. In the beginning, perhaps, students see listening 
is the easiest skill to learn. As listening includes into receptive skill. Students assume that they will not 
find any difficulties in learning as they do not need to produce language. they only need to just receive 
and understand it (Masduqi, 2016). Thus, they perceive this as passive skill.  
As they learn English listening skill, they found many difficulties. It is evidenced by the small 
average score obtained by the students in the listening tasks. Many researchers studied on investigating 
regarding to this issue. (Putri, Fauzan, & Toba, 2018) did the investigation on the EFL college students’ 
listening skill quality. In their study they found that the students got poor score as they tend to ignore 
they presence from the task and jump straight to drawing a conclusion. In addition, (Silviyanti, 2014) 
in her study found that although the students got good score in listening task, they were only good at 
basic listening task – listening about daily conversation at normal speed. But when they had to deal 
with the complicated one – listening to the conversations with rapid speed – they got so many troubles 
in doing the task. In similar case, (Sari & Fithriyana, 2019) portrayed EFL students’ problem in English 
listening. They found that the students had low listening comprehension especially when they had to 
making an inference. Only 28% of them can answer the task correctly to the questions related making 
inference. Most of the students cannot concentrate well in listening English spoken text. Regarding to 
those listening difficulties found in many studies, many researchers did the investigation to find out the 
students’ problems in completing English listening tasks. (Darti & Asmawati, 2017) in their study found 
that all of the students are unable to comprehend listening text. The problems are the students’ lack of 
vocabulary, poor grammar mastery, speaker accent and pronunciation, and bad recording quality. 
Besides, the unfamiliar topics, speakers’ fast speech rate, and complex ideas might become another 
factors that could hinder them from accomplishing listening tasks easily (Zulfikar et al., 2020). Coming 
from similar case, (Diora & Rosa, 2020) in their study revealed that the students’ difficulties major 
factor is the listening material that was given to the students. Refer to these findings. The teacher then 
tried to overcome students’ difficulties in listening activity by providing them hints in completion the 
listening task. For instance, the teacher provided the glossary of difficult vocabularies on the listening 
material given equipped by its pronunciation. Moreover, the teacher also reminded the grammatical 
rules to the students before the listening task given and gave the best quality of recording. But, all of 
those solution could not completely help all students in getting good score in their listening task.  
Thus, on this regard, the writer tried to recognize the students’ perception on the importance of 
listening ability and finding out the other factors that could hinder students in dealing with their listening 
activity find out the students’ other challenges in their listening class. So that from these findings, it is 
expected that the teacher could find out the best way out in dealing with the same students’ listening 
problem. 
 
2 Literature Review 
2.1 The Importance of Listening 
Listening skills have remained a great deal of concern for language teaching theorists and teachers, 
as they are perceived as one of the prerequisites for oral output in the language learning process (Yavuz 
& Celik, 2017). This listening skill considerably help students in sustaining the effective 
communication not only in their daily life but also in their academic purposes.  
 
The ability to listen is extremely crucial in foreign language learning because able to receive the 
target language is the main factor to learn a language (Gilakjani & Sabouri, 2016). According to 
Krashen (1981) cited in (Azhar, 2015) if there is time to focus on form over communication and the 
student knows the rule, the acquired system initiates an utterance for meaningful communicative 
purposes, while the learned system monitors the output. This show that to create an effective 
communication, however, both of the communicators have to be skillful not only in productive skill but 
also in receptive skill.  
Listening has pivotal role in supporting students’ language learning. It is claimed as a fundamental 
language skill that could develop another skill (Tersta & Novianti, 2017). For instance, when students 
come to the EFL class with the intention of being able to speak English fluently, they will not only be 
taught how to speak in English all the time. Firstly, they are urge to listening too to make them be able 
to understand the spoken message so that they could be involved in a communication. However, when 
they want to be able to communicate with native English speakers, they also need to understand the 
English in real situations so that they can comprehend the point of what the native English speakers are 
saying. Thus, listening is needed to comprehend to reach the aims of communication (Ahmadi, Seyedeh, 
2016). 
 
2.2 Listening in EFL Context 
Listening in its process involves an active and complex attitude in which urge the listeners to do 
several activities in the same time - discriminate between sounds, understand vocabulary and 
grammatical structure, interpret stress and intonation,  retain what was gathered in all of the above, and 
interpret it within the immediate as well as the larger socio cultural context of the utterance (Vandergrift, 
1999) in (Silviyanti, 2014). This situation urges the listeners to be able to multitasking in listening as 
they have to be able to comprehend the topic and information being spoken.  
In EFL context, listening considered as the most underestimated skill in EFL context as is has been 
ignored in many EFL contexts (Ulum, 2015). This situation caused the students difficult to develop 
their listening skill effectively as receptive skill, although it plays a pivotal role in language learning 
acquisition (Tersta & Novianti, 2017). It is underappreciated in terms of both its complexity and utility. 
It is less popular than speaking and more difficult to learn than reading. The sense that listening is a far 
more difficult skill to master than reading is a feeling shared by many language learners across the full 
spectrum of languages (Field, 2008).  
Despite the fact that listening might have been largely ignored in many EFL language learning, 
listening is considered as much more important in both EFL classrooms and SLA research (Ahmadi, 
Seyedeh, 2016). Listening in EFL context seems to be an active process of acquiring knowledge. It 
means that when we are listening, we do not only deal with what we hear or listen to, but we also 
integrate it with the other knowledge that we have already familiar with. As a result of this active 
process, we create meaning by combining what we heard or experienced with our prior knowledge 
(Helgesen 2003) cited in (Ulum, 2015).       
Listening in its process involve three elements, those are hearing, attending, and understanding 
(Arjulayana, 2018). Thus, as a teacher, we should notice that the students should find the best way in 
implementing those elements in their listening activities. Students have to be able to hear the 
information easily without any disturbance. Moreover, the teacher should make the students able to 
attend the listening activity from the beginning up to the last, so that, the students could understand and 
comprehend the message from the information easily by following those three elements.                                                                                  
3 Research Method 
The method used in this study was descriptive qualitative. The participants involved were Twenty-
three of second-semester students majoring English education, who enrolled in critical listening course. 
The sample of this research was selected purposively with the rationale of the purposive sampling 
technique was that students involved were considered as voluntary research participants. Data collection 
technique in this study is administering questionnaire. For the research instrument, the researcher 
adapted the Questionnaire of belief on English language listening comprehension problem (Q-BELLP). 
In this respect, the five major categories of the factors affecting students listening comprehension were 
identified to know the students’ listening experience, including listening process, input, listener, task, 
affect, and context.  
The first part of questionnaire consists of 12 items of questions that asking students about their 
listening problems that associated with different aspects on listening comprehension process. In the 
second part of the questionnaire, the students were asked about the problems that they experienced 
 
related to the aural input. it consists of the students’ experience of the problem that they encountered in 
doing listening tasks including vocabulary, speech clarity, grammatical structure, speech rate, prosodic 
features, accent, pause, and text length item. The third part of the questionnaire, the students were asked 
about the problem associated with the characteristics, including attention, attitude, and memory. This 
part reflects the students’ belief on the considerable impact on their listening comprehension. In the 
fourth part of the questionnaire, the students were asked about the problem in listening related to the 
task type and type of responses demanded when answering global and local questions. While the fifth 
part of questionnaire reflects the students’ anxiety level that they experienced in listening class. The 
last part of questionnaire asked the students’ experience on the listening problem that they encountered 
by such contextual features.   
The questionnaire spread to all of the research participant to gather the research data. The 
questionnaire began with asking the research participants’ personal information on gender and their 
listening score. While the Q-BELLP part were given to the research participant in the form of Likert 
scale question; with only four option, those are ‘strongly agree’, ‘agree’, ‘disagree’, and ‘strongly 
disagree’. While the ‘neutral’ option were omitted to avoid the questionable answer of the respondents. 
After collected the data, the data gathered then analysed by using SPSS 20.  
4 Result & Discussion 
The finding of this research will be used as the basic information in recognizing students’ challenges 
and giving insight in providing the possible solution for the teacher and students to deal with those 
challenges. Meanwhile, the findings will be elaborated separately based on the following research 
problems.  
4.1 Research Participants’ Personal Information  
This study involved Twenty-three of second-semester students majoring English education, who 
enrolled in critical listening course with the following identification. 

































Th Based on the findings provided on the above table, it can be seen that majority of the research 
participants were dominated by female students. It is evidenced by the 69.56% of the research sample 
are female and only 30.43% of the research sample are male. 
 
Meanwhile, seen from the students’ listening scores, less than fifty percent of them got good or 
excellent scores. It is evidence by the 52.17% (12 students) got C score, and 8.69% (2 students) got D 
score in critical listening lecture. While, 30.43% (7 students) got B score, and only 8.69% (2 students) 
got excellent A score.  
In view of this initial findings, it is necessary to have further investigation related to these preliminary 
findings in order to find out the problem root and the solution to this situation. 
4.2 Students’ Experiences on English listening 
Based on the spread questionnaire, there were questions asking about students’ perception. It is aimed 
at recognizing the students point of views and experiences when they have to deal with listening 
activities or tasks. 
First of all, the initial questions asked about the students’ perception on the importance of listening 
ability in EFL context. Majority of the research respondents perceived that they need to develop their 
English listening ability to support their academic and communication. It is evidenced by the 91.30% 
of the students agreed upon the importance of English listening ability.  
The next questions asked students on how difficult listening is. The result showed that most of them 
agreed that listening is very difficult (82.60%). Some of them responded difficult (13.04%) and only 
4.34% of them responded moderate.  
4.3 Students’ Listening Activity Hindrances 
In the rest of questionnaire, the students were asked on their belief on English language listening 
comprehension problem. The result related to this question showed that, surprisingly, the internal 
factors regarding to the students’ linguistics ability like, vocabulary. mastery, grammar mastery, 
speakers’ pronunciation and accent, and recording quality is not the major factor that they have to deal 
with in their English listening activities. as the teacher prepared the students with those linguistics 
knowledges, so that, those factors were not a big matter to them.  
The factor that students perceived could hinder them from listening activities are the listening process 
and listeners themselves that deal with the noise (65.21%) and their attention span (34.78%). The 
hindrances come from the external factor. The research respondent thought that the biggest factors that 
interfere them while doing the listening activities is the noise. This factor including physical noise, 
psychological noise, physiological noise, and semantic noise.  
The physical noise is the noise caused from the surrounding environment. It is related to the various 
sound from the surrounding environment that could disturb the students’ ability to hear the recording. 
It includes the construction activity, air conditioners, airplanes, so on and so forth. They felt that this 
factor interferes them in comprehending the message of the speakers’ said. Because after all, the 
information must continue along the listening activity even though the disturbance is still hanging there. 
The students sometimes have to deal with this kind of noise. In line with this (Trismasari, Sudarsono, 
& Rosnjia, 2016) acknowledged that the physical environment, however, could impact on students who 
have difficulties in English listening. Thus, this will hinder them in getting a good listening result.  
The psychological noise is the noise that come from students’ internal thoughts. This situation usually 
happened when they have to deal with the listening tasks and their own personal problem at the same 
 
time. However, this situation hindrance them from understanding and comprehending the whole 
meaning of the message being told by the speaker in the recording. In line with this (Xie & Shen, 2020) 
acknowledged that psychological noise could affect the listeners in interpreting the information of a 
speaker in a communication. In addition, it could affect negative interpretation among communicators. 
In EFL context, there will be misinterpretation that will be happened to the students with this hindrance 
factor while dealing with listening activities or tasks.  
The physiological noise is the noise caused by the students’ own body condition. It is happened when 
their body not completely ready for the listening task but they have to finish the task. They give the 
example of the physiological noise that they ever experienced are stomach growling, headache, feeling 
cold, so on and so forth. However, this situation could be noticed as it interferes the students from 
attending the information from the speakers. (Moulin, 1972) acknowledged that the existence of this 
physiological noise in the human auditory system is thought to exert a limiting influence on the 
sensitivity of the ear. It may influence detectability in other perhaps more subtle ways.  
The semantic noise arises when the students is being perplexed by the meaning of the special or 
unusual message being told by the speakers. For example, like listening to a special jargon, unique word 
usage, euphemism and foreign language phrases. As EFL students, sometimes, they need time to 
understand the speakers’ expression. When they are struggling with that expression, trying to interpret 
the message, the speakers continue on telling the information. Thus, this noise could distract the students 
from continuing to understand the rest of the content. They tend to withdraw they presence from the 
task and jump straight to drawing a conclusion. (Brogan, 1974) pointed out that semantic noise increases 
the recipients’ natural uncertainty as to intended message. This noise also enables the quantifying of 
these faults, and that can replace imprecise terms.  
The other factor that could impede students from comprehending the content in the listening activity 
is the students’ biases. Righteously, as a good listener, we should listen carefully to the information by 
keeping an open-mind while receiving the information. Moreover, when we have our own judgement 
on that information, we must continue refrain from taking this judgement. Students with this typical 
bias, usually could not control themselves to directly draw the conclusion before they listen to the whole 
information. They felt that they do not need to listen the whole information as they already know the 
speakers’ intention. (Lindemann & Subtirelu, 2013) expressed that the listeners with high prejudice 
levels tend to likely encode the accepted information in a biased way and directly draw conclusions. 
Thus, this typical person might fail in becoming a good listener as they fail to draw the same inferences 
based on the actual speech. 
5 Conclusion 
According to the findings and discussion presented, the researcher concluded that the factor that 
hinder students from getting a good mark in their listening was come not only from the internal factor 
regarding to the students’ linguistics ability like, vocabulary. mastery, grammar mastery, speakers’ 
pronunciation and accent, and recording quality, but also the external factors.  
Those external factors were noise and the students’ listening biases. The noise factor covers physical 
noise, psychological noise, physiological noise, and semantic noise. Those all noise, however, could 
affect the students as listener get difficulties in comprehending the information and interpreting the 
message from the actual speech.  
 
The students’ listening biases also become another factor of students’ hindrance in getting a good 
achievement in listening. These biases, however, could frame their mind becoming the prejudice that 
allow them to encode some possible inferences that is not certainly correct and appropriate, in line with 
the actual information of the speaker.  
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